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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read.
Quickwrite (5 minutes) At the end of the school year, how much do you usually look forward to summer vacation? What do you look forward to do doing? What do you normally do? Do you participate in any activities related to school during your summer vacation (sports, classes, enrichment)? 

	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.
	Introducing Key Concepts

  Yes

No

Do you think students forget what they learned in the previous school year during summer vacation? 

Do you think it is necessary for students to have break from school? 

Do you think students should be mandated to go to school during the summer? 

Do you think students gain valuable experience during the summer that they can’t gain by being in school? 

Does having a break for the summer helps you relax and refocus for the upcoming school year? 

Do you think that kids who attend summer school are better prepared for the next year? 

Do you think summer school helps students catch up who are behind? 



	
	


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.
	Surveying the Text

Surveying and look for the following information:
1. What is the title?  

2. What are the subtitles of the sections? 

3. Who is the author?  

4. Where was the article first published? 


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.
2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.
	Making Predictions and Asking Questions

1. Look at the title, what do you predict this text is going to be about? 

2. What do you think is the purpose of this text?
3. Who is the intended audience for this piece? How do you know?

Read the first paragraph. In the “first reading box” write about what you think this paragraph is about.  After reading once, read a second time. In the “second read” box, write about any new understanding you have of the paragraph after reading it again. Discuss your findings with your partner. After your discussion, write any new understanding you have in the “after discussion” box.  Now that you have read, make a prediction about what the text is about: 

1. Based on the first paragraph, what is the topic of the text?

2. What is the author’s opinion on that topic?

3. What do you think the writer wants the reader to do or believe? How did you come to this conclusion?

4. How could you turn the title into a question (or questions) to answer as you read the essay?

	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary

Here are the key vocabulary words you will be using during this module. 

1. Reformer

2. Agrarian

3. Initiative

4. Philanthropies

5. Latch-key kid

6. Bureaucracy
Word:

Reformer

Word Parts

Re-

form

-er

Definition:

Back again, to redo

Shape or structure
A person who does
Word:

Agrarian
Word Parts

Definition:

Word:

Initiative
Word Parts

Definition:

Word:

Philanthropies
Word Parts

Definition:

Word:

Latch-key kid
Word Parts

Definition:

Word:

Bureaucracy
Word Parts

Definition:




	
	Reading


	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

After you read, answer the following questions: 
1. Which of your predictions turned out to be true?

2. What is your first reaction to the text?
3. What is the author’s purpose in writing the essay?

4. Who is the intended audience? 

	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.
	Rereading the Text

Reread the article and label the following points in the left hand margin:

· Introduction

· Issue or problem being addressed

· Author’s main arguments

· Author’s examples

· Conclusion

Answer the following questions:

1. How does the author hook the intended reader’s interest and keep the reader reading? 

2. How does the author make himself seem credible to the intended audience? 

3. Are the author’s basic values, beliefs, and assumptions similar or different to my own? 

	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.
	Analyzing Stylistic Choices

Words

· What are the denotative and connotative meanings of the key words?

Key Word

Denotation

Connotation

1. Reformer

2. Agrarian

3. Initiative

4. Philanthropies

5. Latch-key kid

6. Bureaucracy



	Reading Comprehension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	Considering the Structure of the Text

Mapping the Organizational Structure

Create an outline of the structure of the article. 
· Draw a line across the page where the introduction ends.

· Draw a line across the page where the conclusion begins. 
1. Why were the lines drawn where they were? 

2. What is the writer trying to do in the introduction? 

3. What is the writer trying to do in the conclusion? 
· Have students share in groups the content and purpose of each section. Have students write their answer on the board. 
4. Which section is the most developed?
5. Which section is the least developed? Does it need more development?
6. Which section is the most persuasive?
7.  The least persuasive?
8. Based on each section, what is the main idea of the entire piece. 
· Draw a circle in the center of a blank page, and label the circle with the main idea of the text.

· Record the supporting ideas of the text on branches that connect to the central idea.



	
	Postreading

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.
	Summarizing and Responding

· Write a DQPR with a partner. First, pick a direct quote that aligns with the author’s main argument. Second, paraphrase the author’s point in your own words. Finally, respond to the quote; what does it make you think, what is your reaction, why is this important to the author’s main point. 
· Discuss your DQPR as a class. Did you format it correctly? Did you include the author’s name and title of the article? Did you move beyond the quote and respond to it?  

· Write a second DQPR individually. First, pick a direct quote that aligns with the author’s main argument. Second, paraphrase the author’s point in your own words. Finally, respond to the quote; what does it make you think, what is your reaction, why is this important to the author’s main point.


	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Thinking Critically

Questions about Logic (Logos)

· What are the major claims and assertions made in this reading? Do you agree with the author’s claim that . . . ?

· Can you think of counterarguments the author does not consider?

· Do you think the author has left something out on purpose? Why?

Questions about the Writer (Ethos)

· Does this author have the appropriate background to speak with authority on this subject?

· Is the author knowledgeable?

· Does the author seem trustworthy? Why or why not?

· Does the author seem deceptive? Why or why not?

Questions about Emotions (Pathos)
· Does this piece affect you emotionally? Which parts?

· Do you think the author is trying to manipulate the reader’s emotions? In what ways? At what point?


	
	Connecting Reading to Writing 

	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).
	Using the Words of Others

One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: Jeremy Rifkin says, “Studies on pigs’ social behavior funded by McDonald’s at Purdue University, for example, have found that they crave affection and are easily depressed if isolated or denied playtime with each other” (15).

· Paraphrase: In “A Change of Heart About Animals,” Jeremy Rifkin notes that McDonald’s has funded studies on pigs that show that they need affection and playtime with one another (15).

· Summary: In “A Change of Heart About Animals,” Jeremy Rifkin cites study after study to show that animals and humans are more alike than we think. He shows that animals feel emotions, reason, make and use tools, learn and use language, and mourn their dead. One study even shows that pigs need affection and playtime with one another and enjoy playing with toys (15).

Which citation format should you teach? This is not an easy question to answer because most students will end up using at least two formats in their college work. The two most common documentation styles are the Modern Language Association (MLA) format, used mainly by English departments but also in business, and the American Psychological Association (APA) format, most common in the social sciences. The MLA format is probably the better format for your students to learn because instructors of freshman composition class are likely to require their students to use it. Other formats students may encounter are the Council of Science Editors (CSE) format, used in the sciences, and Chicago Manual, which is based on The Chicago Manual of Style, published by the University of Chicago Press.

Whichever format they use, your students will need to learn to record all the necessary information and acquire the habit of documenting sources. They will need to record, at a minimum, the author, title, city of publication, publisher, date of publication, and page number when citing a source. Style manuals are available to guide your students.

MLA Format

Books. Here is the MLA format for the citation for a typical book:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002.

Newspapers. Here is the bibliographic information for the article quoted above in MLA format (because it was published in a newspaper, the format and the information included differ somewhat):

Rifkin, Jeremy. “A Change of Heart About Animals.” Los Angeles Times 1 Sept. 2003: B15+.

Web sites. Students often want to incorporate material from Web sites. To document a Web site, they will need to give the name of the author (if known), the title of the site (or a description, such as “Homepage,” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the Web address (URL) in angle brackets. For example:

University Writing Center. 26 June 2003. University Writing Center, California Polytechnic State University, Pomona. 26 May 2004 <http://www.csupomona.edu/uwc/>.

The author for the above site is unknown, so no name is given. This entry would appear in the Works Cited section alphabetized by “University.”

In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from the Rifkin article. Because the author is not named in the text, the last name goes in the parentheses:

It is well-established that animals can learn to use sign language. A long-term study at the Gorilla Foundation in Northern California shows that Koko, a 300-pound gorilla, can use more than 1,000 signs to communicate with her keepers and can understand several thousand English words. She also scores between 70 and 95 on human IQ tests (Rifkin 15).

An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation. Your students will need access to the MLA Handbook for Writers of Research Papers, which covers the system in more detail.

Practice with Sources. An exercise that can help your students learn to incorporate material from other sources is “Practice with Sources.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can use the material in an essay.

	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices

In the “Practice with Sources” activity, your students practiced selecting useful and interesting material, punctuating direct quotations, recasting the language for indirect quotations and paraphrases, and responding to the ideas. Now you will help your students put direct quotations, indirect quotations, concepts, facts, ideas, and opinions from other writers into their own texts and keep the voices straight. The goal is for your students to be able to make clear who is saying what as well as what the relationships between the ideas are. In other words, the intent is that they become able to operate in much the same way as an air traffic controller, who must guide aircraft of many types from many places to a safe landing without incident, or a choir director who organizes multiple voices into a harmonious chorus.

One strategy for achieving this goal is to give your students models for language they might use to integrate and situate those other voices. Students often are confused when they discover that their sources disagree. How can they put these dissonant voices in conversation with one another? You might give your students introductory language, such as the following frames:

· The issue of ______ has several different perspectives.

· Experts disagree on what to do about ______.
You might then give them language that introduces ideas from particular writers:

· Noted researcher John Q. Professor argues that . . .

· In a groundbreaking article, Hermando H. Scientist states that . . .

· According to Patricia A. Politician . . .
Contrary views can be signaled by adding transitional phrases:

· However, the data presented by Hermando H. Scientist shows . . .

· On the other hand, Terry T. Teacher believes . . .

The student writer then needs to add his or her own voice to the mix:

· Although some argue for ________, others argue for _______.  In my 
view . . .

· Though researchers disagree, clearly . . .

Many similar frames for introducing the words and ideas of others and signaling a stance on those ideas can be found in They Say/I Say: The Moves That Matter in Academic Writing, by Gerald Graff and Cathy Birkenstein, which is an excellent resource for exploring essential phrases used in academic writing. Your students might also create their own set of frames by looking at language used by professional writers.

Activity: Listing Models and Frames

Give your students a newspaper article or an editorial in which the writer summarizes or synthesizes several different perspectives and argues for his or her own position. Ask them to underline phrases that signal relationships between and among different ideas and perspectives. Make a list of these phrases that your students can use in their own writing.
The Problem of the Writer’s Self

In this discussion we have used the metaphor of a conversation among different “voices” or “selves” that a writer has to keep straight, and we outlined some language frames that will help the student writer begin to integrate and synthesize those different voices. But what about the writer’s own voice or self? Current composition theory holds conflicting views of the writer’s self. In the “expressivist” view, the writer is a unique individual self, seeking—and speaking in—an authentic (individual) voice. In the extreme, this view may lead to what columnist John Leo calls “the romantic notion that rules, coherence, grammar, and punctuation are unimportant: what counts is the gushing of the writing self.” However, it may be helpful to think of this extreme view of a totally unique and individual self as one end of a continuum of possible writerly selves. Focusing on this end of the continuum, our goal is not just self-expression, but creating a writer with the confidence to express his or her individual feelings and opinions. Personal essay assignments that encourage this kind of expression develop fluency and confidence. And of course, there are times when it is necessary and appropriate for a writer to say what he or she thinks in his or her own voice.

At the other end of the continuum is a competing view that sees the writer at the center of multiple conflicting discourses and the self, at least in part, as constructed by those discourses. We all play multiple roles in life and speak and behave differently in each of them. Our selves are complex. It is also true that words tend to be found in groups and that groups of words tend to have concepts and perspectives built into them. Rhetorician Kenneth Burke (47) calls such groups of words “terministic screens” because the terms themselves screen out certain views and bring others into focus. When we use such words, do we speak them or are we being spoken by them? It is a little of both. And we have rhetorical choices to make. Choosing the appropriate self to present in the writing is a problem of ethos. It is largely a matter of creating an ethos appropriate to the purpose and audience for the writing.

Some examples. Recently, a team of scientists created an artificial bacterium. They copied the genome of an existing bacterium and are planning to insert the human-made DNA into a cell. Here is the lead from a feature article about this achievement from Time magazine:

Man Makes Life. Well, almost. Craig Venter has built the first man-made genome. Soon, those genes may cause a cell to come alive. That tiny organism will be Venter’s own—and that one’s just the start (Park 44).

The sentence fragment, the lack of scientific vocabulary (except for “genome”), the contraction of “one is” to “one’s,” and the conversational tone all make this writer’s personal voice strong and the connection to the audience personal. Even the idea that Venter has created his own private organism makes this reporting of the event human and personal. The writer uses language choices to make a complex (and perhaps scary) development interesting (and accessible) to the average reader.

On the other hand, here is the lead from a similar article in the Los Angeles Times:

Using off-the-shelf chemical compounds, scientists for the first time have constructed the entire genome of a bacterium, a key step toward their ultimate goal of creating synthetic life forms, researchers reported today (Kaplan 10).

Here the reporter’s “voice” is matter-of-fact and distant. The language is neutral and specific; the writer is uninvolved. It’s just news.

Yet another “voice” can be heard in this selection from the abstract of an article in Science describing earlier research by the same team:

As a step toward propagation of synthetic genomes, we completely replaced the genome of a bacterial cell with one from another species by transplanting a whole genome as naked DNA. Intact genomic DNA from Mycoplasma mycoides large colony (LC), virtually free of protein, was transplanted into Mycoplasma capricolum cells by polyethylene glycol–mediated transformation (Lartigue et al. 632).

Here the vocabulary and style are those of scientific insiders; the tone is unemotional and objective. However, the use of first person, in “we completely replaced,” causes the reader to see this scientific team as personally involved participants in this discovery. Until very recently, scientific writing would often erase personal involvement by using passive voice (e.g., “The genome of a bacterial cell was completely replaced.”). While maintaining standards that dictate clear and precise writing, the scientific community has become tolerant of a more personal voice.

Questions to consider. As your students read material for research papers and other assignments that use sources, have them think about the following questions:

· What impression do I have of this writer? What is it about the text that creates this impression?

· How does the writer’s ethos affect my attitude toward his or her arguments? Is the writing more or less persuasive because of the way the writer presents himself or herself?

· Is this writer writing as an insider, a participant in the field or the events, or as an outsider who is reporting on something? How can I tell?

· When I use material from this writer, do I want to quote it, preserving the writer’s ethos, or do I want to paraphrase it, diminishing the writer’s ethos?

As in a conversation, different voices speak with greater or lesser authority and intensity at different times. In a direct quotation, the voice of the other, the source, speaks loudly. In a paraphrase, the voices of the writer and the source merge. In a summary, the source’s voice becomes even more distanced. However, at some point the writer begins to appropriate the vocabulary of the sources and use it in his or her own voice to express his or her own ideas. This is an important moment. The writer is beginning to internalize the words of this discourse. The words are becoming his or her own words. As teachers, we need to design lessons that will facilitate this process.

When your students begin writing about sources, they may want to turn the above questions around and ask themselves the following questions:

· As a writer, what kind of impression do I want to create in this paper? How can I create that impression?

· What kind of ethos will be most persuasive?

· In this conversation, am I an insider or an outsider?

· What is my stance toward the material from my sources? Do I agree or disagree? Am I an objective reporter of the facts? How can I show this stance?

When the writer inserts himself or herself into the discourse, not any voice or self will do. If your students want to be persuasive, they will have to show that they can think and write like members of the community whose conversation they are trying to join. They will have to speak to their intended audience using the language, arguments, standards of evidence, and perspectives of the discourse community they hope to join. And they will have to internalize the disciplinary practices they are trying on well enough that they seem a natural fit. 
Vocabulary is a good indicator of how the discourse of the field has been internalized. A student might ask one of these questions:

· What sort of person would use this word?

· Can I become the sort of person who would use this word?

For example, in the sample quotations above, most students will be comfortable, or could become comfortable, using “human-made,” “organism,” or “synthetic.” Most will not be comfortable using “Mycoplasma mycoides large colony (LC),” or “polyethylene glycol–mediated transformation.” However, if a student goes on to major in microbiology, he or she will become comfortable with this language and will be able to write as an insider to that more specialized community.

Activity: Trying on Words, Perspectives, and Ideas

Give your students some questions based on the issues raised by the articles they have been reading. These could be policy questions (What should we do about _______?) or value questions (Is ______ good or bad?). Then give each student a persona or perspective to represent. The perspectives could be based on the writers of the articles they have been reading or sources quoted in them, but they could also be based on other people they know or know of, such as the teacher, the school principal, the President of the United States, or even a movie actor or a rock star. Their task is to think, “What would ________ say about this?” “How would ________ answer this question?” Encourage your students to use vocabulary from the articles in representing their adopted position. At the end of the role play, ask your students to state what they themselves really think.


	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment

Your school district has agreed with David Von Drehle’s statement that “School is work; summer is play. But when American students are competing with children around the world, who are in many cases spending four weeks longer in school each year, larking through summer is a luxury we can't afford” and has agreed to create programs during the summer that will require all students to attend.  
Write a business letter to your school district’s superintendent stating whether you agree or disagree with all students being required to attend a program during the summer that will reduce the amount of information lost during the summer. If you agree, explain why you agree and what types of programs you would like to see implemented. If you disagree, explain why you disagree and why summer vacation is more important than attending a program that would eliminate the amount of time off from school.  
RAFTS
Read the prompt and identify the following parts. 
Role: __________________________________

Audience: ______________________________

Format: ________________________________

Topic: __________________________________

Strong Verb: ____________________________



	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.
	Getting Ready to Write

First, as a class brainstorm what parts are necessary to include in your business letters.



	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

By creating a working thesis you are allowing yourself to have a focus and a purpose. Think about the following questions and answer the following questions:
· What is your tentative thesis?

· What support have you found for your thesis?
· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)?



	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft and Organizing Ideas
Once you have a variety of ideas from the brainstorm begin to organize your ideas in an outline.

I.) Introduction: This is where you want your reader to understand what you are going to be addressing in your letter. You want to be sure to include a thesis in this part, so that your reader knows what your opinion is from the start.

II.) Body Paragraphs: In these paragraphs you want to present reasons and proof that back up your opinion. 

III.) Conclusion: In this paragraph be sure to restate your thesis, so that you leave your reader with your final argument and also thank them for taking the time to read your letter.




	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Revising the Draft

Individual Work

Answer the following questions about your draft? 
1. Have I responded to the assignment?

2. What is my purpose for this letter?

3. What should I keep? What is most effective?

4. What should I add? Where do I need more details, examples, and other evidence to support my point?

5. What could I omit? Have I used irrelevant details? Have I been repetitive?

6. What should I change? Are parts of my essay confusing or contradictory? Do I need to explain my ideas more fully?

7. What should I rethink? Is my position clear? Have I provided enough analysis to convince my readers?

8. How is my tone? Am I too overbearing or too firm? Do I need qualifiers?

9. Have I addressed differing points of view?
10. Does my conclusion show the significance of my letter?
Partner Work 
Have your partner read your letter out loud to you, and as your partner is reading your letter, take notes on what you hear needs to be changed or rewritten. 




	
	Finalizing the Draft

Use your responses from the individual questions and your notes from your partner reading to create a final draft of your letter. 



	
	Reflecting on the Writing

Once you are finished with your letter, answer the following questions about your letter.
1. In what aspect of the letter did you do well? 

2. On what aspect of the letter do you need to improve?

3. What questions do you have regarding this assignment?

4. Is there anything your teacher should know before grading your essay?

	
	Evaluating and Responding

	
	Grading Holistically
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Thursday, Jul. 22, 2010

The Case Against Summer Vacation

By David Von Drehle

Recently I reread the adventures of Tom Sawyer after many years, and I was stunned to discover that Tom's summer vacation doesn't begin until the end of Chapter 21. Memory plays tricks. Tom's glorious idyll of mud, mild rebellion, chaste romance and rampant imagination electrified by a dash of danger and a blaze of heroism had been filed in my mind under the heading of complete summer freedom. Even the most vivid scenes of Tom in school had been washed out by the brilliance of Tom barefoot and unbound. In reality, though, our hero spent much of his summer vacation pathetically bedridden with the measles. I mention this because my muddled recollection is a small version of a broad misunderstanding, a skewed view of childhood and summertime. We associate the school year with oppression and the summer months with liberty and nothing is more American than liberty. Summer is red, white and blue. It's flags and fireworks, hot dogs and mustard, cold watermelon and sweet corn. School is regimen; summer is creativity. School is work; summer is play. But when American students are competing with children around the world, who are in many cases spending four weeks longer in school each year, larking through summer is a luxury we can't afford. What's more, for many children especially children of low-income families summer is a season of boredom, inactivity and isolation. Kids can't go exploring if their neighborhoods aren't safe. It's hard to play without toys or playgrounds or open spaces. And Tom Sawyer wasn't expected to care for his siblings while Aunt Polly worked for minimum wage.

	First Read:


	Second Read:
	After Discussion:


Dull summers take a steep toll, as researchers have been documenting for more than a century. Deprived of healthy stimulation, millions of low-income kids lose a significant amount of what they learn during the school year. Call it "summer learning loss," as the academics do, or "the summer slide," but by any name summer vacation is among the most pernicious, if least acknowledged causes of achievement gaps in America's schools. Children with access to high-quality experiences keep exercising their minds and bodies at sleep away camp, on family vacations, in museums and libraries and enrichment classes. Meanwhile, children without resources languish on street corners or in front of glowing screens. By the time the bell rings on a new school year, the poorer kids have fallen weeks, if not months, behind. And even well-off American students may be falling behind their peers around the world. 

	Content & Purpose:




The problem of summer vacation, first documented in 1906, compounds year after year. What starts as a hiccup in a 6-year-old's education can be a crisis by the time that child reaches high school. After collecting a century's worth of academic studies, summer-learning expert Harris Cooper, now at Duke University, concluded that, on average, all students lose about a month of progress in math skills each summer, while low-income students slip as many as three months in reading comprehension, compared with middle-income students. Another major study, by a team at Johns Hopkins University, examined more than 20 years of data meticulously tracking the progress of students from kindergarten through high school. The conclusion: while students made similar progress during the school year, regardless of economic status, the better-off kids held steady or continued to make progress during the summer, but disadvantaged students fell back. By the end of grammar school, low-income students had fallen nearly three grade levels behind, and summer was the biggest culprit. By ninth grade, summer learning loss could be blamed for roughly two-thirds of the achievement gap separating income groups.

During a June visit to the Argentine neighborhood of Kansas City, Kans., I received a quick tutorial on the realities of summer. I met a group of teenagers who were being paid through a private foundation to study writing and music and history for about 10 hours per week, and I asked them what they would be doing if the program weren't available. They told me about the swimming pool one public pool for all of Wyandotte County (pop. 155,000). They noted that their working-class neighborhood had a basketball hoop. And a soda machine. And that's about it. "There is an idyllic view of summer, but we've known for decades that the reality is very different for a lot of underprivileged kids," says Ron Fairchild, CEO of a nonprofit organization in Baltimore called the National Summer Learning Association. "We expect that athletes and musicians would see their performance suffer without practice. Well, the same is true of students."

	Content & Purpose:




Fairchild and his organization are part of a growing movement to stop the summer slide by coordinating, expanding and improving summer enrichment programs especially for low-income children. Supporters range across the political spectrum from Republican Senator Richard Lugar of Indiana to Democrats in the Department of Education under President Obama, who has created a National Summer Learning Day to call attention to the issue. Some of the nation's largest private donors including the Bill & Melinda Gates Foundation, the Wallace Foundation, the Charles Stewart Mott Foundation and the Atlantic Philanthropies are putting their muscle into the cause.

The romance of summer is so ingrained that this flock of reformers might remind some readers of another character from Tom Sawyer's world, the wealthy Widow Douglas, who "introduced [Huckleberry Finn] into society, no, dragged him into it, hurled him into it and his sufferings were almost more than he could bear. The widow's servants kept him clean and neat, combed and brushed ... The bars and shackles of civilization shut him in and bound him hand and foot." As our modern-day reformers strive to civilize summer as an educational resource, the trick is to seize the opportunity without destroying what's best about the season: the possibility of fun and freedom and play. 

	Content & Purpose:




Barriers of Cost and Culture 

Experts believe that a majority of the 30 million American kids poor enough to qualify for free or reduced-price school lunches do not attend any kind of summer enrichment program. The obvious way to reach that large a group is through the public schools. And indeed, education reformers have been talking about lengthening the school year to make America's students more competitive for at least a generation, going back to the publication in 1983 of the blockbuster report on our troubled schools A Nation at Risk. Long summer holidays are the legacy of our vanished agrarian past, when kids were needed in the fields during the growing season. Leaders in a number of states have tried to add days or even weeks to the academic calendar, but they quickly run into barriers of cost and culture. In this bad economy, state and local governments are cutting, not growing, their school budgets. And entire industries depend on the rhythms of summer think travel, camping, sports and theme parks. They use their influence to keep summers as long as possible. In fact, the statute that prevents Virginia schools from reconvening early in August is known as the Kings Dominion Law, in honor of an amusement park north of Richmond.

For these reasons, many summer-learning initiatives fall to an informal alliance of education entrepreneurs. In the bare basement of an old church on the Near Eastside of Indianapolis, a group of kids whose world is normally measured in city blocks were experiencing Italy one late-June morning. Some of the children were quietly writing newspaper articles about Italian life. Others were attempting the Italian tradition of family conversation at the dinner table. Still others were making cannoli, stuffing pastry tubes with a creamy, sweet cheese mixture. There's a summer discovery for you: Who ever heard of sweet cheese? 

For some 80 elementary-school children in this low-income neighborhood, the summer of 2010 is as close to world travel as they've ever been. The all-day program at the East 10th United Methodist Church is built this year around a World Cup theme. Each week the focus turns to another country, and while the kids are exploring foods and landmarks and cultural traditions, they are, unwittingly, doing math as they measure ingredients and learning science as they raise vegetable gardens with plants native to each land. Fridays are for field trips; to study Australia's Great Barrier Reef, the kids rode buses to the aquarium in Chicago.

Mike Bachman is the executive director, a young man with clear eyes and obvious enthusiasm. "Everything that happens is enrichment. It all has an educational purpose, but we don't want the kids to think that they're in school," he explains. "We infuse the education into everything we do." That can mean sneaking leadership lessons into afternoon soccer games, teaching principles of fitness during outings to the local swimming pool or wrapping planning skills into preparations for a picnic at a state park. "It was the first time some of them had ever seen charcoal," Bachman says. Indianapolis is ahead of most cities in making better use of summer, according to Fairchild of the National Summer Learning Association. And that's mainly because a group of local philanthropies, led by the Lilly Endowment, decided in the 1990s to coordinate their efforts to provide safe places for children to go when they were out of school. In recent years, says Lilly's Willis Bright, the focus has increasingly been on "the learning element"a critical need, given that the Indianapolis public schools graduate fewer than half of their students. "But that doesn't mean you make it just another classroom," Bright adds. "You can teach physics with a basketball."

Together, 11 charitable organizations ranging from United Way to small family foundations pool about $3 million per year to support nearly 200 summer programs around Indianapolis. Not all of the programs are educational, but that's where the emphasis lies. Grants support everything from those buses to the Chicago aquarium to salaries of certified teachers to day-camp visits by professional artists and musicians to an urban garden created by retired biochemist Aster Bekele, where city kids explore plant science alongside Bekele's former colleagues from the Eli Lilly pharmaceutical labs. 
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Rather than engineer a vast new initiative, the strategy is to build on the city's existing patchwork of day camps, community centers, sports camps and summer-jobs programs. The activists hope to improve quality while keeping costs low, coordinate training for staff members and encourage a philosophy of educational enrichment. Over the years, Bright has seen a volunteer tutoring effort by 100 Black Men of Indianapolis grow into an all-day summer academy for some 200 students from kindergarten to eighth grade. Supported by the pool of grant money, academy students receive innovative math training through Project SEED, study music through the Young Audiences' Summer Arts for Youth and practice reading through an interactive software program called Ticket to Read. But it's not all desk work. The students know it's summer when they burst outside for tennis lessons and when they study the stars to understand how slaves navigated the Underground Railroad. Total tuition: $125 for seven weeks.

Meanwhile, a group of Indianapolis firefighters have gone from volunteering on ball fields to enrolling more than 100 students in an eight-week summer leadership camp named for St. Florian, the patron saint of firefighters. Each morning, the camp "cadets" study math, science, creative writing and public speaking. Afternoons are reserved for sports and field trips. Senior cadets high schoolers focus on learning the skills they need for a job hunt: writing resumes, impressing an interviewer, dressing for success. "We keep up our learning so we don't fall behind," says Isaiaah Quarles, a buoyant 12-year-old with a cascade of dreadlocks. As Quarles escorted me through the camp, whip smart and charming, I could picture him persuading his friends to paint Aunt Polly's fence. I asked him how he would spend his summer if St. Florian Center didn't exist. Dismayed, he answered, "I would just be sitting at home."
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Stealth Learning 

I saw a lot of eager, engaged kids in Indianapolis and met a number of vibrant teachers and volunteers. But every camp and academy I visited had dozens of children stranded on a waiting list. And for each of those students, there were no doubt hundreds of kids whose parents had not even bothered to find a summer program and fill out an application. A recent study sponsored by the Wallace Foundation estimated that only 25% of students currently participate in organized summer learning programs, although a majority of parents said they would enroll their children if more programs were available. Fortunately, some public schools have begun to tackle the problem of summer learning loss. In Cincinnati, Ohio, a program called Fifth Quarter offers an additional month of classes, specially tailored for summer, at 16 schools serving low income students. Houston schools offer four weeks of math and science education for at-risk students and report that participants average a boost of more than 10% in their test scores.

In the Appalachian town of Corbin, Ky.home of Harland Sanders and his famous fried chicken there was no one but the school district to fend off summer slide. Karen West, director of Corbin's Redhound Enrichment program, says, "Eighty-eight percent of our children live in latchkey families, and we have no YMCA, no Boys & Girls Clubs. Really, there was almost nothing for them to do." Hired in 2006 by the Corbin independent school district, West began building what is now a 10-week operation, running 10 hours per day, from the day after school lets out until the day before classes resume. Lessons in reading, math, science and social studies fill much of the day, but nothing about Redhound Enrichment feels like dreaded summer school. 

Each summer, West builds on a theme. This year it's "Lights, camera, action!" Every week revolves around a sub theme, and for the week when Toy Story 3 was to open, West picked "To infinity and beyond!" On Monday, students took a field trip to watch the movie. Throughout the week, teachers integrated space exploration into their classrooms. On Friday, the kids put on a science fair, and a mobile planetarium paid a visit. The entire community of Corbin pitches in. Restaurants host meals at which students can practice etiquette. The swimming pool invites the kids each Wednesday. Baptist Regional Medical Center organizes the Longest Day of Play to promote health and fitness. The department of fish and wildlife leads a session on conservation then takes all the students fishing. As the kids weigh and measure their catch, they think they're just trying to win first prize, but West notes that they are also doing a day's worth of math. Summer educators like to call this sort of thing "stealth learning."

"We have over 30 partners," West says, and their in-kind contributions nearly match her annual budget of $60,000. "When everyone gives a little, we can do miracles." The proof: students in the Corbin program not only don't fall behind through the summer; they move ahead. More than half of the participants improve by a full letter grade or more in both reading and math.
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For Fairchild, successes like the ones in Cincinnati, Houston and Corbin show the possibilities in a new approach to summer school. "That phrase has such a bad ring to it," he notes. "We need to push school districts to frame summer school as a good thing, something extra, not a punishment. There is a cultural barrier that we have to overcome. We're not the Grinch that stole summer vacation." With billions of dollars for improved education bulging from last year's economic-stimulus package, Fairchild hopes to persuade school districts across the country to steer some of the money into the neglected months of June, July and August. But a report by Education Sector, a nonpartisan research group in Washington, highlights a problem with relying on public schools for summer enrichment. "In the best schools, there would be an ample increase in academic learning time," author Elena Silva wrote. "But in poorly managed schools, with inexperienced teachers and a host of other challenges," a longer school year just means more lost days. If school districts fail during the traditional year, what are the chances that competence and creativity will suddenly blossom when the weather turns hot? In the best summer-only programs, bureaucracy is lean and change is easy. There's an informality to the summer culture maybe it's those bare feet and damp swimsuits and homemade lanyards that fosters easy innovation and rapid improvement. As Terry Ogle, a former middle-school principal who runs the Indianapolis Algebra Project, told me, things happen more quickly outside school systems: "A few years ago, we were teaching kids at two summer sites. Now we're in 29." It was during a summer vacation from Harvard Law School that Earl Phalen had his first teaching experience, as a volunteer at an impoverished school in Jamaica. He says he knew immediately that "this was what I wanted to do with my life." But like many other big thinkers drawn to education in recent years, Phalen saw the existing public schools as a roadblock, not a career path.

So Phalen has become one of the country's leading education reformers by seizing opportunities to reach kids outside the traditional school day. One of his nonprofit ventures, Reach Out and Read, engages pediatricians to evangelize for literacy. His latest project, sponsored by an innovative Indiana undertaking called the Mind Trust, uses summer to make an end run around the ingrained habits and intractable bureaucracies of inadequate schools. 
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Called Summer Advantage, the program offers five weeks of intensive, all-day education to children from kindergarten to eighth grade. Phalen hires only certified teachers and chooses them on the basis of talent, not seniority. The curriculum ranges from math, reading and writing to cooking, dance and music but the consistent element is strong teachers working in small groups with excited students. I visited a Summer Advantage school in Indianapolis, and perhaps the best way to describe it is to say, first, that all the students are in economic and academic need and, second, that I wasn't there five minutes before a boy looked me in the eye and announced, "I'm going to be an aeronautical engineer." Summer Advantage is operating at a dozen sites across Indiana this year, serving some 3,100 "scholars," as Phalen insists his students be called. His goal is to enroll 100,000 scholars five years from now and to be "part of the cadre that changes the way this country does education." He has support from Washington, where a friend from Harvard Law now sits in the Oval Office. The U.S. Department of Education has put money into Summer Advantage, Phalen says, "because we're part of their agenda to prove that hiring teachers based on quality instead of seniority will produce good results." So far, the data look promising. Summer Advantage launched last year, and its scholars improved their performance on state math and reading tests by an average of 14 percentage points, Phalen says. On the basis of that, he projects that scholars who spend three seasons with Summer Advantage will raise their scores from an average baseline in the low 30th percentiles into the 70th percentiles in math and reading. 

"If you want to drive the dropout rate even higher, just extend the school year by another 30 days," says Phalen. Instead, he argues, we should embrace the fact that summer is the opposite of school to make it the season of true educational reform. But here's the hard part: if summer enrichment is the innovative, cost-effective answer to one of the nation's thorniest problems the failure to educate many of our neediest kids how do we address so large a problem without creating another stultifying version of the failed status quo? How do we increase participation and raise standards without crushing creativity and imposing bureaucracy? Can we really entrust something so important to a haphazard network of camp counselors, volunteers and entrepreneurs? Well, maybe. In places all over the country from inner cities to Appalachia, inside rec centers and church basements, on bumpy ball fields and pocked playgrounds kids are learning this summer, and they're having a blast. While it's true that NASA runs one of the largest summer enrichment programs in the country, this isn't rocket science. If ever there was a movement suited to local experiments, informal innovations and seat-of-the-pants efforts, surely it's the campaign to squeeze more from summer. Because revolutions come from the grass roots, and everyone knows when grass is thickest.

In summer.
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